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摘要

本研究在探討軍校學生與一般大學生在責任、榮譽及理想主義等信念上的差異，以及這些差是否因為機構化社會化戰術的差異所造成。本研究之縱時性資料分析發現，軍校生的責任信念、榮譽信念以及理想信念均高於大學生，軍校的機構化社會化戰術高於大學，機構化社會化戰術扮演前述校別與價值信念間的部份中介角色。更深入的分析顯示，軍校生養成教育中個人經驗的差異也會影響他們對於責任、榮譽及理想主義等信念的差異。本研究針對上述研究結果，分別討論其實務應用的意涵。
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Abstract
The study investigated whether cadets at military academies differ significantly from university students in their beliefs about responsibility, honor, and idealism and whether any such differences result from institutional socialization practices. An analysis of data in a longitudinal study found that military cadets have a higher degree of responsibility, honor, and idealism than university students and that institutional socialization practices at military academies play a role in inculcating such beliefs. Further analysis revealed that individual differences in personal experiences among cadets also affect their degree of and belief in responsibility, honor, and idealism. 
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1. Introduction
Organizations create mission statements and promote certain values and beliefs. For example, financial institutions emphasize the importance of ethics, while military organizations stress the value of responsibility, honor, and idealism. To promote core values and beliefs, organizations may screen members through a “value compatibility” selection process. At other times, organizations inculcate values through socialization practices.
To meet their goal of training cadres, military academies not only provide cadets with military and academic education but also cultivate core values through organizational socialization. In particular, the socialization process of a military education focuses on changing  members’ attitudes, behaviors, and values. For example, both Republic of China Military Academy (ROCMA) in Kaohsiung, Taiwan and the United States Military Academy (USMA) at West Point emphasize the cultivation of cadets’ sense of responsibility, honor, and ideals.
The purpose of this research was to determine whether the degree of cadets’ beliefs in responsibility, honor, and idealism differ significantly from that of university students, whether the organizational socialization practices at military academies influence the development of cadets’ beliefs, and which military socialization practice significantly influence cadets’ beliefs.
2. Literature Review and Hypotheses Development
2.1 Organizational Socialization Practices
Organizational socialization describes the process by which new organizational members learn to adapt to their roles (Van Maanen and Schein, 1979). As people change work environments throughout their lives, they continue to face new organizational socialization demands (Hart, Miller, and Johnson, 2003). Through participation in the organizational socialization practices, newcomers develop attitudes and behaviors that are necessary to function as productive members of the organization. The speed and success of adaptation influences employees’ job satisfaction, organizational commitment, intentions to leave, and behavior related and unrelated to their formal roles (Reichers, Wanous, and Steele, 1995). Thus, organizations would benefit from using socialization tactics to reduce the time that newcomers need to absorb the organization’s key values. Chao, O’Leray-Kelly, Wolf, Klein, and Gardner (1994) found that good socialization leads to better personal incomes, job satisfaction, and career involvement, as well as organizational identification and adaptation.
According to Van Maanen and Schein (1977), the socialization processes can be divided into three stages: the pre-arrival stage, the encounter stage, and the metamorphosis stage. During the pre-arrival stage, new members learn the general values of the organization, their work, and their occupation. During the encounter stage, newcomers may discover a gap between their expectations of the organization and reality. If this gap is small, they will modify their perceptions. When the gap is large, socialization helps to adjust the employees’ original assumptions into values accepted by the organizational culture. During the metamorphosis stage, newcomers successfully fulfill their new roles and adjust to the values and regulations of the organization. Van Maanen and Schein (1979) noted that institutionalized socialization tactics prompt newcomers to accept the roles expected of them by their organizations. By contrast, personalized socialization tactics tend to make newcomers maintain their original characteristics. 
Different socialization methods can have different effects. Institutionalized socialization tactics lead to more custodial role orientations, and personalized socialization tactics result in more innovative role orientations (Jones, 1986). Ashforth and Saks (1996) pointed out that institutionalized socialization tactics have a negative correlation with turnover intention, role innovation, role ambiguity, role conflict, and pressure states, but have a positive correlation with job satisfaction, organizational commitment and identification, and self-evaluated performance. Cooper-Thomas and Anderson (2002) found that institutionalized socialization tactics are positively correlated with job satisfaction and organization commitment but negatively correlated with turnover intention, with information acquisition as the intervening variable. Wen (2005) found that institutionalized socialization tactics appear to have a positive influence on the organizational identification of newcomers, and that work experience and the degree of need for growth are the critical moderator variables. 
2.2 Responsibility, Honor, and Idealism 
Responsibility, honor, and idealism are the critical beliefs embodied by soldiers throughout the world. Responsibility refers to the degree of importance that individuals place in their efforts to meet their commitments. People with a strong degree of responsibility tend to be serious, responsible, and reliable. Past empirical studies have noted that people with higher degrees of responsibility have better job performances and attitudes (Raymark, Schmit, and Guion, 1997). 
The value of honor refers to the degree of importance that individuals place in honoring creeds of honesty. Military academies around the world, including ROCMA and USMA, have established cadet honor codes that  not only govern the cadets’ lives at the academies, but are deemed essential to the development of military officers (Malinowski and Palka, 2001).  Besides military institutions, most schools in the U.S. have also adopted honor codes to promote academic honesty and integrity. 
The promotion of the values of responsibility, honor, and idealism in Taiwan’s military faces a much more difficult challenge than most countries because of the issue of unsolved sovereignty. For decades, Taiwan’s political leaders of the Nationalist Party have been advocating the legitimacy of Taiwan as the Republic of China. However, things have changed in recent years under President Ma Ying-Jeou as indicated by the recent signing of the Economic Cooperation Framework Agreement (ECFA) with People’s Republic of China (PRC) in June, 2010 and the increased bilateral trade between Taiwan and PRC. On the other hand, PRC has never abandoned its ultimate goal of reuniting Taiwan with China. Many people in Taiwan are skeptical over the Ma administration’s policy in regard to the unification issue and would prefer an independent Taiwan separated from PRC. As long as the issue of sovereignty remains unsolved, political tension and uncertainty will continue to exist and the issue of national identification will remain inconsistent, blurry, and polarized. Thus, a study of the military cadets’ beliefs in responsibility, honor, and idealism in light of the unsettled political situation in Taiwan presents a rather unique and challenging case. Because an assessment of patriotism could trigger cadets’ political sensibilities and undermine the validity of all variables, we explore cadets’ overall sense of idealism rather than their patriotism. Furthermore, the concept of idealism in this research is slightly different from the standard concept of idealism. Typically, idealism refers to the degree to which individuals have absolute standards regarding morality and judgment. People with a high degree of idealism believe in the absoluteness of morality and manage moral judgments with absolute certitude (Forsyth, 1980, 1992; Forsyth, Nye and Kelly, 1988). By contrast, belief in ideals refers to the persistence of an individual’s idealism. Those with a strong belief in ideals insist that all decision-making rules be based on a rational behavioral model and that people not lessen their expectations under the stress of reality. In this research, we define the term idealism as belief in ideals.
2.3 The Effects of Military Socialization
Military socialization refers to the process whereby new recruits, or newcomers, learn to adapt to and become members of a military cultural system by joining the armed forces or attending a military academy. Because the military is a special group that functions differently from much of the rest of the society, the military has developed its own culture.
How does military socialization influence cadets? Frank (1997) found that military socialization in the United States Military Academy (USMA) significantly influence cadets’ attitude and value orientation. Yet Frank (2000) also found differences in values such as social identification, patriotism, globalism, and career commitment among the cadets at USMA. In another study, Frank and Heinecken (2001) compared the cadets at USMA and South African Military Academy on similar values. In Taiwan, Peng (1996) compared freshman, junior, and senior cadets on a scale of 40 traditional values. A “reverse L curve” trend revealed that the military academy education significantly enhance cadets’ identification with these values. Thus, this study asserts that because military academies place importance on beliefs of responsibility, honor, and idealism, they will use many methods and practices to enhance cadets’ beliefs. Hence, in phase 1, present study hypothesizes the following:
H1: The degree of beliefs of responsibility, honor, and idealism of military cadets are higher than those of university students.
While Peng’s research confirms that differences exist among senior and junior cadets and between international military academies, it does not directly confirm the function of socialization tactics on cadets’ beliefs. Military socialization is an important process whereby new cadets learn to adapt to and become members of a military academy. Frank (1997, 2000) found that military socialization in the United States Military Academy significantly influence cadets’ attitude and values. Thus, we also predict that student’s institutionalized socialization tactics will affect his belief of responsibility, honor, and idealism. Moreover, this study wanted to demonstrate the intervening impact of institutionalized socialization tactics between the type of school and beliefs. Accordingly, the following hypotheses were developed.
H2: The institutionalized socialization tactics will intervene the relationship between school category and beliefs of responsibility, honor, and idealism.

In phase 2, we identify some military socialization practices that may influence their beliefs, and analyze the correlation between the academy’s category and these socialization practices and cadets’ beliefs in responsibility, honor, and idealism. Because all military academies adopt different level of socialization practices, we can not predict which type of academy and which socialization program have more influence on the beliefs. Hence, this study hypothesizes the following:
H3: There are differences in belief in responsibility, honor, and idealism among the type of academy and differences in personal socialization practice experiences among cadets. 
Figure 1 depicted the conceptual framework of this study.
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3. Phase 1
3.1 Method

This research followed the view of many scholars that personalized tactics and institutionalized tactics typically combine to construct the values expected by the organization. We employed a sample-tracking method that evaluates perceived institutional values, and investigated whether significant differences in the values of responsibility, honor, and idealism exist between military cadets and university students. In particular, we predicted that the institutionalized degree of socialization tactics is higher in military academies than in universities and that military cadets have a higher sense of responsibility, honor, and idealism than university students. Moreover, we also tested the hypothesis that the institutionalized degree of socialization tactics is an intervening variable between school category (military vs. university) and student’s values of responsibility, honor, and idealism.
3.2 Sample and Procedures
We investigated a freshmen class enrolled at NDU in Taiwan and a freshman class enrolled in the College of Business at Fu Jen Catholic University (FJCU) in Taiwan. We administered questionnaires three months after the start of the school year and one year later.  The 74 freshmen at the NDU were enrolled in management, statistics, accounting, information management, and law classes. At the three-month mark, 67 valid questionnaires were returned, a return rate of 90.5%. For the sake of comparison, we distributed 125 questionnaires (choosing a higher number in case of sample loss) to FJCU freshmen enrolled in management, statistics, accounting, information management, and law classes. One hundred and eleven valid questionnaires were returned, a return rate of 88.8%. In total, there were 178 valid returned questionnaires; a return rate was 89.4%.
Following the second stage of the study, we confirmed that participants had participated in both tests. In total, 141 valid questionnaires were received. Cadets made up 44.7% of the sample, and university students made up 55.3%.  In terms of area of study among the respondents, 22.7% studied business management, 12.8% statistics, 20.2%  accounting, 18.1% information management, and 26.5% law. Among them, all were male; 50.7% were 19 years old, 40.5% were 20, and 8.8% were 21.
3.3 Measures
We measured the institutionalized degrees of cadets’ and university students’ responsibility, honor, and idealism, and their perceptions of organizational socialization. Institutionalized socialization tactics refers to the extent of socialization options (i.e., collective, formal, sequential, fixed, serial, and investiture ) that school students perceived. Our scale was based on the design of Van Maanen and Schein (1979) and a translation of the appendix questions of Jones (1996). Each of the six constructs included five questions with 30 questions in total. Because the original questions were designed to measure the socialization process of employees entering a work environment, we modified the questions to fit the education context. After designing our questionnaire, we selected sophomore cadets from the NDU for a pretest and then modified some of the questions based on their responses. The stated questions concerning organizational socialization tactics were based on a 6-point Likert scale (1=strongly disagree, 6=strongly agree) in which scores refer to degree of institutionalization. The reliability analysis of the valid data showed a Cronbach’s α of the socialization tactics scale of .70. 

We defined “responsibility belief” as the degree of importance that an individual places on accomplishing his or her duties. We adopted Costa and McCrace’s (1992) “sense of responsibility” scale, which originally included 12 items. After translation, modification, and pretest analysis, we selected five questions with more factor-loading. A sample question is: “When I make a promise to others, I usually follow through.” The items were presented to respondents using a 6-point Likert-type scale (1=strongly disagree, 6=strongly agree). Internal consistence analysis of the valid sample in this research showed that the Cronbach’s α was .80 for the “responsibility belief” scale.
To measure “honor belief,” we designed five assessment items based on the honor creed of USMA, which includes “no lying, no cheating and no stealing and not allowing others to violate honor.” Representative questions included: “Even though we told lies by accident, this was not honorable.” “If a student is dismissed from the school for an honor violation, no one should support him.” The items were presented to respondents using a 6-point Likert-type scale (1=strongly disagree, 6=strongly agree). Internal consistence analysis of the valid sample in this research showed that the Cronbach’s α was .79 for the “honor belief” scale.
We defined “ideal belief” as the degree to which an individual persists in idealism and does not compromise in the face of reality. We adapted five assessment items from Lo (2002). “I can give up some persistence because of the interest at the moment” (reverse statement) is one example. The items were presented to respondents using a 6-point Likert-type scale (1=strongly disagree, 6=strongly agree). Internal consistence analysis of the valid sample in this research showed that the Cronbach’s α was .75 for the “ideal belief” scale.
We performed an exploratory factor analysis on these 15 items of responsibility, honor, and idealism scale to examine the underlying dimensionality of value belief. Results of a generalized least square factor analysis with varimax rotation yielded a three-factor solution that explained 61.5% of the variance. 
3.4 Results and Discussion
We gathered the mean and standard deviation of each variable and the correlation coefficient among the variables as a reference for subsequent interpretation of the results of statistical analysis. The results of correlation analysis are shown in Table 1. Notably, institutionalized socialization tactics in responsibility, honor, and idealism were positively correlated. In other words, the higher the institutionalized level of socialization tactics, the stronger the responsibility, honor, and idealism beliefs among students will result. We then applied t-test to compare the organizational socialization, responsibility belief, honor belief and ideal belief of the two schools. The results are shown in Table 2.

Table 1 Means, standard deviations, and result of correlation analysis 
	Variable
	Mean
	Standard Deviation
	1
	2
	3
	4

	1.Socialization tactics
	3.69
	0.35
	( .70)
	--
	--
	--

	2.Responsibility belief
	4.02
	0.77
	 .37***
	( .80)
	.44***
	.19***

	3.Honor belief
	3.83
	0.90
	 .36***
	 .25***
	( .79)
	.25***

	4.Ideal belief
	3.88
	0.81
	 .24***
	 .29***
	 .31***
	( .75)


Note:  1.+ : p<.1 ，*: p<.05， ** : p<.01，*** : p<.001.  2.Numbers in parentheses are internal consistency (Cronbach’s α) coefficients. 3. Correlation coefficients of Study 2 data included above the diagonal.
Table 2 Results of t test analysis
	Variable
	School category
	Mean
	Standard Deviation
	t

	Socialization tactics
	military academy
	3.93
	.33
	7.94***

	
	university
	3.63
	.31
	

	Responsibility belief
	military academy
	4.07
	.44
	5.61***

	
	university
	3.75
	.50
	

	Honor belief
	military academy
	4.13
	.81
	5.24***

	
	university
	3.59
	.90
	

	Ideal belief
	military academy
	3. 79
	.44
	2.34***

	
	university
	3. 66
	.48
	


Notes: ***: p<.001
We also compared the organizational socialization of the two schools and the two groups of students through hierarchical regression analysis. First, the subjects’ grade, age, and department were taken as control variables in the regression model. Second, school category was employed in model 2 for testing the hypothesis that military cadets have a higher sense of responsibility, honor, and idealism than university students. Next, socialization practices were employed in model 3 for testing the hypothesis that institutionalized degree of socialization has positive relations with student’s responsibility, honor, and ideal beliefs. Finally, both school category and socialization tactics were used in model 4 to examine the hypothesis that the institutionalized degree of socialization tactics is an intervening variable between school category (military vs. university) and student’s values of responsibility, honor, and idealism. The results are shown in Table 3.


As shown in Model 2, the school attended had significant explanatory power for students’ responsibility belief (β=.30, p<.001), honor beliefs (β=.32, p<.001), and idealism belief (β=.32, p<.001). In other words, the cadets had a stronger responsibility, honor, and ideal beliefs than the university students. Thus, hypothesis H1 is supported. 
The institutionalized degree of socialization tactics in Model 3 also had significant explanatory power for students’ responsibility belief (β=.37, p<.001), honor belief (β=.37, p<.001), and ideal belief (β=.22, p<.001). The higher the institutionalized degree of socialization tactics is, the stronger the students’ responsibility, honor, and ideal beliefs will result. We also tested the hypothesis that military cadets have a higher degree of institutionalized socialization tactics in order to examine the intervening effect of institutionalized socialization tactics. The regression analysis shows that school category had significant explanatory power (β=.28, p<.001) on socialization tactics.
In Model 4, both the students’ responsibility belief by school and by socialization tactics had significant explanatory power (β=.22, p<.001; β=.32, p<.001), and the students’ honor belief by school and by socialization tactics had significant explanatory power (β=.23, p<.001; β=.31, p<.001). The students’ ideal belief by schools and socialization tactics had significant explanatory power (β=.28, p<.001; β=.15, p<.05). Compare with Model 2, in Model 4, school category has less explanatory power.
These results show that socialization tactics have certain intervening effects on the correlation between school category and students’ responsibility, honor, and ideal beliefs. Specifically, when comparing with the university students, the cadets showed a stronger responsibility, honor, and ideal beliefs, in part because the degree of institutionalized socialization tactics was higher in the military academy than at the university. Hypothesis H2 is partially supported.
4. Phase 2
4.1 Method

The results of Phase 1 show that the cadets have a higher degree of responsibility, honor, and idealism than the university students. One explanation of this finding is that the degree of institutionalized socialization tactics at the military academy is higher than those at the university. In Phase 2, we explored the socialization practices in military academy education that may have influenced the cadets’ sense of responsibility, honor, and idealism. Further, we also analyzed the correlations between military school category (military academies vs. NDU) and their values of responsibility, honor, and idealism.
In the first stage of Phase 2, we held two focus group forums, comprised of six cadets each, in which participants were asked to discuss activities connected with the formation of responsibility, honor, and idealism during their military academy education. In particular, the cadets were asked to discuss military academy activities that might influence their sense of responsibility, honor, and idealism, including practice cadres experience, senior discipline system, co-lateral punishment, honor committee operations, and so on. In the practice cadres experience, cadets play the roles of autonomic cadres (such as practice president, platoon leader, and commander) of living management to learn leadership skills related to learning, execution, and assessment. The senior discipline system allows seniors in the military academy to act as models who guide juniors’ manners and behavior so that they obey ideals of military morality. One critical factor that influences the interaction between seniors and juniors is the organizational method of living management: either a same-class organization of mixed departments (the type of corps of cadets which comprises the same class of cadets of different departments in a cadet company) or a same-department organization of mixed classes (the type of corps of cadets which comprises the same department of cadets of different classes in a cadet company). Intended to help cadets form a group consciousness, co-lateral punishment is the practice of disciplines cadets for their classmates’ inappropriate living management behavior. In theory, the threat of co-lateral punishment exerts social pressure that constrains individuals from making mistakes. Finally, honor committees consist of medium-to-high ranking cadet representatives whose knowledge and virtue have been affirmed by colleagues and addressed honor violations through group discussion and punishment recommendations. 
We also wanted to analyze the difference in beliefs between commanding officers (combat officers) and professional officers (logistics officers) in Taiwan. There are three military academies in Taiwan—Army, Air force, and Navy—that educate and train  commanding officers. The NDU is responsible for training  professional officers. We also explored the difference in their beliefs in responsibility, honor, and ideal at these four institutions.
4.2 Sample and Procedures
We provided written questionnaires and instructions to specific personnel at the schools and assured a balance of sampling from each grade. School personnel collected all questionnaires and returned them to the investigators. Among the 560 questionnaires distributed, 471 valid questionnaires were returned, for a valid return rate of 84.12%. Among respondents, 95.75% were male, and 4.25% female; 53.50% were freshmen and sophomores, and 46.50% juniors and seniors, and 50.11% from the Army, Navy, and Fir Force cadets (77, 80, and79 respectively) and 49.89% from NDU (National Defense Management College, Chung Cheng Institute of Technology, Fu Hsing Kang College is 77, 80, 78 respectively).
4.3 Measures
In the second stage of the Phase 2, the cadets completed a questionnaire that assessed their responsibility, honor, and idealism. The assessment tools were the same as those in Phase 1. Internal consistence analysis of the valid sample in this research showed that the Cronbach’s α was .83 for the “responsibility belief” scale, and .80 for the “honor belief” scale, and .87 for the “idealism belief” scale. The questions were designed according to the consensus of the focus group and examined whether the participants of the living education accepted the military academy’s organizational socialization practices. 
We divided military schools into two categories, one is the “Military Academies”, which consists of Army Academy, Naval Academy, and Air Force Academy, the other is “National Defense University,” which consists of National Defense Management College, Chung Cheng Institute of Technology, Fu Hsing Kang College. Practice cadres experience is whether cadet had served as practice cadre (such as practice platoon leader) or not. 
There are two organization methods of life management. The same class organization of mixed departments refers to all classmates (for instance, Class 2008) live together in one company, and study at different department classrooms. The same department organization of  mixed classes refers to cadets live with different grade students of the same department. 
Intended to help cadets form a group consciousness, co-lateral punishment is the practice of punishing cadets for their classmates’ inappropriate life management behavior. We measured “co-lateral punishment” as lower frequency and higher frequency. We defined “Participating in honor committees” as the frequency of participating the activities of  honor committees, and divided it as “lower participation” and “higher participation”.
Sample questions included: “Are your cohorts comprised of the same class of organization of mixed departments or the same department with mixed classes?”, “What is the frequency of your contact with co-lateral punishment in living management processes?”, and “What is your degree of participation in cadet honor committee operations?” 
Table 4 Results of MANOVA between military academy’s socialization practices and cadets’ value beliefs (sample of Study 2: n=471)

	
	Dependent variable

	
	Responsibility Belief 
	Honor Belief 
	Ideal Belief 

	
	mean
	s.d.
	F
	mean
	s.d.
	F
	mean
	s.d.
	F

	School category
	
	
	
	
	
	
	
	
	

	Military Academies (n=233)
	4.91
	0.53
	7.27**
	4.67
	0.86
	3.20+
	4.26
	1.08
	0.01

	NDU

(n=219)
	4.69
	0.74
	
	4.39
	0.92
	
	4.16
	1.06
	

	Practice cadres experience 
	
	
	
	
	
	
	
	

	With experience (n=243)
	4.83
	0.65
	0.16
	4.50
	0.92
	1.06
	4.09
	1.06
	6.47*

	Without experience (n=209)
	4.77
	0.65
	
	4.58
	0.86
	
	4.35
	1.06
	

	Organization method of life management
	
	
	
	
	
	
	
	

	The same class organization of mixed departments (n=191)
	4.81
	0.75
	0.22
	4.43
	0.89
	2.43+
	4.05
	1.12
	5.72*

	The same department organization of  mixed classes(n=261)
	4.80
	0.57
	
	4.61
	0.89
	
	4.33
	1.01
	

	Co-lateral punishment
	
	
	
	
	
	
	
	

	Lower frequency (n=293)
	4.87
	0.64
	6.76**
	4.65
	0.87
	11.32***
	4.30
	1.05
	7.62**

	Higher frequency (n=159)
	4.68
	0.64
	
	4.34
	0.92
	
	4.04
	1.08
	

	Participating in honor committees
	
	
	
	
	
	
	
	

	Lower participation (n=191)
	4.72
	0.67
	1.63
	4.29
	0.98
	14.36***
	4.00
	0.98
	7.12**

	Higher participation (n=261)
	4.86
	0.63
	
	4.72
	0.78
	
	4.36
	1.11
	


Note:  
1. + : p<.1 ，*: p<.05， ** : p<.01，*** : p<.001.

2. The same class organization of mixed departments: the type of corps of cadets which comprises the same class of cadets of different departments in a cadet company. The same department organization of mixed classes: the type of corps of cadets which comprises the same department of cadets of different classes in a cadet company.

3. MANOVA information: School category( Wilks’λ=2.71, p<.05), Practice cadres experience ( Wilks’λ=2.70, p<.05), Organization method of living management ( Wilks’ λ=3.01, p<.05), Co-lateral punishment ( Wilks’ λ=5.63, p<.001), Participating in honor committees ( Wilks’λ=6.09, p<.001).
4.4 Results and Discussion
The correlations of the three beliefs in Phase 2 samples are shown in Table 1 (above the diagonal). As in Phase 1, the correlation analysis reveals a significant correlation among beliefs in responsibility, honor, and ideals. 
The multivariate analysis of variance (MANOVA) offers means to examine the effect of five independent variables on three dependent variables without inflating the possibility of a Type I error and gives the potential to gain a better picture of the data (Maxwell, 1992). We conducted MANOVA to explore socialization practices at the military academies that might be connected to cadets’ beliefs. The results are shown in Table 4. We found that the responsibility belief (M=4.91) and honor belief (M=4.67) among the cadets at the three military academies were higher than the responsibility belief (M=4.69) and honor belief (M=4.39) of NDU students. However, the difference in idealism was not statistically significant (M=4.26 vs. M=4.16). We infer that the three military academies place greater emphasis on the education of cadets’ core values than the schools that train professional officers. The Hypothesis 3 in the part of ”the type of academy affect cadet’s degree of belief in responsibility, honor, and idealism” is partially supported.
Military academies originally devised the practice cadres system to cultivate students’ leadership skills and sense of responsibility. Yet the cadets’ practice cadres experience did not generate higher degrees of belief in responsibility (M=4.83 vs. M=4.77) and honor (M=4.50 vs. M=4.58) than those without experience, and cadets with practice cadres experience actually had lower belief in idealism than those without practice cadres experience (M=4.09 vs. M=4.35). This could be that cadets learn to compromise in practice cadres, a change that lessens their idealism. 
The “organization method” results showed that cadets organized in mixed classes, or in “the same department,” had a greater belief in honor (M=4.61) than cadets organized in mixed departments, or in “the same class” (M=4.43). Furthermore, same-department cadets had a higher belief in ideals (M=4.33) than same-class cadets (M=4.05). This might be because same-department organization allows seniors and juniors to live together, thereby increasing their interactions and promoting an environment in which seniors serve as models and instructors to juniors. Same-class organization in mixed departments can increase emotional ties between classmates of the same class, just as same-department organization with mixed classes can increase ties between students from different grades. Close interaction between seniors and juniors might further facilitate absorption of the military academy’s honor tradition. 
During the process of living education at their military academies, cadets who have less frequent contact with co-lateral punishment had  higher degrees of belief in responsibility (M=4.87), honor (M=4.65), and ideals (M=4.30) than those with more frequent contact with co-lateral punishment (beliefs in responsibility, M=4.68; honor, M=4.34; and idealism, M=4.04). These results seemed to indicate that the practice of punishing people for their classmates’ mistakes might have a significant negative impact on cadets’ belief formation. We theorize that while co-lateral punishment might be effective in restraining individuals from making mistakes, it may also lead classmates to shield the person involved or are reluctant to report wrongdoing for fear of being punished. This possibility might explain the negative impact of co-lateral punishment on cadets’ beliefs in responsibility, honor, and idealism.
Cadets who had participated more in honor committees showed higher degrees of beliefs in honor (M=4.72) and idealism (M=4.36) than those less active in honor committees (beliefs in honor, M=4.29; and idealism, M=4.00). These results significantly support the notion that military academies should strengthen the function of honor committees and allow cadets to participate more frequently in honor committee functions; as such committees not only make decisions about punishment, but also enhance cadets’ sense of honor by focusing them on specific honor violations. We also found that some schools educate cadets about making punishment decisions and even simulate voting on punishment for violating honor codes. Such exercises enhance cadets’ belief in honor and help to construct a culture that values honor. Above results reveal that Hypothesis 3 is just partial supported.
5. Discussion
5.1 Theoretical and Practical Implications

In Taiwan, military academies and universities offer similar academic curriculums. The main difference between the two school categories lies in the living education process at military schools. Military academies have their primary mission of preparing military officers, and training and living education process to instill cadets’ core beliefs and leadership skills has become of utmost importance. If cadets’ core values are significantly lower than those of university students, the legitimacy of military academies would then be questioned.
Peng’s (1996) longitudinal research found that the socialization process at military academies in Taiwan has a strong, consistent, and positive influence on cadets’ traditional values throughout their training. In our first phase of study, we found that cadets had higher degrees of responsibility, honor, and idealism than university students, in part because the socialization tactics of military academies were more institutionalized than those of regular universities. It could also be true that individuals with higher-than-average degrees of responsibility, honor, and idealism were admitted to military academies. In our second phase of study, we found that cadets’ beliefs were higher than those of university students. These findings, taken together with Peng’s research, support the idea that socialization practices in military academies have a positive influence on cadets. 
Past empirical studies have shown that institutionalized socialization tactics positively influence newcomers’ job satisfaction, organizational commitment, and organizational identification and negatively affect newcomers’ role innovation, role ambiguity, role conflict, and pressure state (Ashforth and Saks, 1996; Cooper-Thomas and Anderson, 2002). In other words, institutionalized socialization tactics may help to build newcomers’ loyalty to the organization, but may not promote creativity. In Phase 1, we found that the greater institutionalization of socialization tactics at military academies may result in higher degree of participants’ beliefs in responsibility, honor, and idealism.
Past studies of organizational socialization tactics have focused primarily on identifying abstract institutionalized and personalized tactics. In Phase 2, we investigated how real-world socialization practices might be connected to cadets’ belief formation at  military academies. Our results have a number of implications for the management practice at military academies. First, officers should help and guide cadets in their participation in practice cadres, lest unsupervised cadets learn to compromise rather than persist in their ideals. Second, military academies should strive for mixed levels of organizations to increase interactions between classes regarding living management issues. Third, because co-lateral punishment has a negative influence on cadets’ beliefs, living management education should avoid co-lateral punishment and instead focus on the original meaning of punishment: correcting a particular individual’s wrong behavior. Finally, when honor violations occur, military academies should seize the opportunity to encourage the cadets to participate in honor committee activities in order to strengthen their beliefs in core organizational ideals.  
5.2 Limitations and Future Research
The independent variables and dependent variables of this study were collected by common subjects. Thus, we cannot cast out the research findings about correlations between independent variables and dependent variables from common method variance. This is an important limitation of this study. Nevertheless, large data of independent variables can be referred to factual data (e.g. school category, practice cadres experience, living management education, co-lateral punishment, participating in honor committees).   In addition, we infer that the cadets at the three military academies show higher degrees of social desirability effects than the NDU students. Since this research did not assess the cadets’ social desirability effects, we must rely on future studies to test this possibility. Finally, to increase the practicality of our results, we suggest that future studies explore the influence of specific socialization practice on newcomers by targeting specific types of industry and organization.
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